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Abstract

Background: There is a comprehensive literature on the academic outcomes (attrition and success) of students in
traditional/baccalaureate nursing programs, but much less is known about the academic outcomes of students in
accelerated nursing programs. The aim of this systematic review is to report on the attrition and success rates
(either internal examination or NCLEX-RN) of accelerated students, compared to traditional students.

Methods: For the systematic review, the databases (Pubmed, Cinahl and PsychINFO) and Google Scholar were searched
using the search terms ‘accelerated’ or ‘accreditation for prior learning’, ‘fast-track’ or ‘top up’ and ‘nursing’ with ‘attrition’
or ‘retention’ or ‘withdrawal’ or ‘success’ from 1994 to January 2016. All relevant articles were included, regardless
of quality.

Results: The findings of 19 studies of attrition rates and/or success rates for accelerated students are reported.
For international accelerated students, there were only three studies, which are heterogeneous, and have major
limitations. One of three studies has lower attrition rates, and one has shown higher success rates, than traditional
students. In contrast, another study has shown high attrition and low success for international accelerated students. For
graduate accelerated students, most of the studies are high quality, and showed that they have rates similar or better
than traditional students. Thus, five of six studies have shown similar or lower attrition rates. Four of these studies with
graduate accelerated students and an additional seven studies of success rates only, have shown similar or better
success rates, than traditional students. There are only three studies of non-university graduate accelerated students,
and these had weaknesses, but were consistent in reporting higher attrition rates than traditional students.

Conclusions: The paucity and weakness of information available makes it unclear as to the attrition and/or success
of international accelerated students in nursing programs. The good information available suggests that accelerated
programs may be working reasonably well for the graduate students. However, the limited information available for
non-university graduate students is weak, but consistent, in suggesting they may struggle in accelerated courses.
Further studies are needed to determine the attrition and success rates of accelerated students, particularly for
international and non-university graduate students.
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Background
Ongoing nursing shortages in many countries are driving
the need to train more nurses [1–3]. In addition to in-
creasing demand, the nursing shortages are partly due to
loss of nurses from the profession [4, 5]. Also, in the
United States of America (USA), it is known that there are
major differences in access and care outcomes for ethnic
and racial minorities, and there is evidence to suggest that
a diverse healthcare workforce will improve health dispar-
ities of ethnic and other socially disadvantaged groups [6].
Thus, in many countries, universities face the challenge of
producing increasing or similar numbers of students and
diversifying the population of nurses.
One of the universal primary strategies for increasing

participation in nursing education, including in North
America and Australia, has been the introduction of
accelerated or second degree nursing programs. Acceler-
ated nursing programs are usually shorter than the three
year traditional/baccalaureate nursing programs, and can
be divided into two types. Firstly, there are specific
accelerated programs with a curriculum designed for ac-
celerated students only, receiving mainly graduates from
an area other than nursing. Accelerated baccalaureate
nursing programs are an example of specific programs
for accelerated students, and these are common in the
USA [7] and Canada [8]. Secondly, there are accelerated
programs where the students join the traditional students
for part of the traditional/baccalaureate program, and this
is the model commonly used in Australia, where the
accelerated students undertake the last two years of the
traditional program. A similar model was introduced in
the United Kingdom (UK) in September, 2013 [9].
Students entering accelerated programs (accelerated

students) are granted academic credit for prior learning
or experience. These accelerated nursing programs re-
cruit a population of students that are often different
from the traditional nursing students, who are predom-
inantly students who have completed high (secondary)
school. Thus, the students entering accelerated programs
are often older, and receive academic credit for prior
learning in a related or unrelated field, or recognition of
an equivalent learning in the form of prior work place or
life experience [2, 7].
There is a comprehensive literature about the academic

outcomes (e.g., attrition and success) of students in trad-
itional/baccalaureate nursing programs [10, 11], but much
less is known about the students in accelerated nursing
programs. We have evidence that the accelerated students
in the program at our university have higher attrition rates
than the traditional students [12, 13]. Thus, we decided to
undertake a systematic review to determine whether this
was a common finding.
We divided the accelerated students into three groups,

based on how they have been identified in the previous

literature. Firstly, there are the international students.
The international students have some form of higher
education, are studying in a foreign country, and some
are English-as-a-second language (ESL) students. The
second group of accelerated students are students, who
have previously graduated from a university in a non-
nursing course with a degree, and are studying in their
native country. The third group of accelerated students
are the non-university graduates, who are studying in
their native country, but have not graduated with a
degree from a university, but have either studied nurs-
ing, but not to degree level (e.g., diploma, associate
degree), or have work experience which is considered
equivalent to study to a non-degree level. Pathways for
non-university nursing graduates to become registered
nurses are available in several countries including
Australia [14], New Zealand [15], USA and Canada [16]
and the UK [17].
The objective of this review is to report the outcomes

of attrition and success rates for the populations of
international, graduate and non-university graduate ac-
celerated students in Bachelor of Nursing courses, in
comparison with traditional students. In previous litera-
ture and this review, attrition rates are the rates of stu-
dents withdrawing from the course/program and leaving
the university. The success rates of students have been
reported in different ways in the literature, and conse-
quently in this review we report whether the success was
internal (e.g., at the end of the unit/course/program) or
external (e.g., National Council Licensure Examination
for Registered Nurses, NCLEX-RN). In some studies the
attrition and success rates of accelerated nursing stu-
dents are compared to the traditional students.

Methods
For this systematic review of attrition and success rates,
Google Scholar, Pubmed, and Cinahl were searched
using the search terms ‘accelerated’ or ‘accreditation for
prior learning’ or ‘fast track’ or ‘top up’ and ‘nursing’.
These search terms led to papers on graduate, inter-
national and non-graduate students, and were combined
with ‘attrition’ or ‘retention’ or ‘withdrawal’ or ‘success’.
The PRISMA flow diagram of the literature search for
the review is given in Fig. 1. The search was conducted
from 1994 to January, 2016, and after completion, dupli-
cate entries were removed. English only abstracts were
read. The two authors independently screened the titles,
abstracts and/or articles. A large number of records were
excluded from the abstracts (171), and further 50 were
excluded from full-text, as although they did mention at-
trition/withdrawal/retention or success, they did not
provide data on the subject of the review, which was the
rate of these. Thus, most of the studies initially screened
were of student experiences, predictors and perceptions
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of success, learning strategies or masters programs. We
also excluded articles that did not identify accelerated
students as international, graduate and/or non-university
graduate accelerated students, and studies that did not
separate international graduate accelerated from inter-
national non-graduate undergraduate students.
Data was collected relating to the country of the study,

study methodology, numbers of traditional and accelerated
students, and whether they were international, graduate
and/or non-university graduate students. Rates of attrition/
withdrawal/retention, and success, measured internally or
at NCLEX-RN, were collected. Limitations, including any
bias, were identified for individual studies.
One abstract did not separate the rates of success for

the different groups of accelerated students, was not
available as full-text, and this record was excluded from
our systematic review. Fifty full-text articles were avail-
able and assessed for eligibility. Of these studies, 31 did
not give rates of attrition/withdrawal and/or rates of suc-
cess/retention. Nineteen articles that included rates of
attrition/withdrawal/retention or success were identified.
As these were of variable quality, it was decided to include
all of them with discussions of their strengths and weak-
nesses. As the majority of the studies with the graduate
students provided similar results, they were combined.
However, there was considerable heterogeneity in the
studies of international students, and only three studies
with the non-university graduate accelerated students, and

we decided not to combine the studies, but to provide
details of the studies.

Results
International students
Accelerated international nursing students have some
form of higher education and are undertaking a Nursing
course in a foreign country. Some, but not all international
students have ESL.
The literature relating to international accelerated nurs-

ing students often does not distinguish between students
in traditional and accelerated programs. Consequently, we
only found three studies from the literature search that
clearly identified that they related to international students
in accelerated programs, and one of these studies sug-
gested that international students had low attrition, one
study showed high success, whereas the other study
showed high attrition and low success (Table 1).
The study showing a low attrition rate was completed in

2007. The international students were 37 Saudi Arabian
citizens, mainly male graduates in science or a related
field, enrolled in an accelerated nursing program in the
USA over a ten year period [18]. Students had to show
proficiency in English to undertake the course [18]. In this
study, there was a 92 % success rate in the Bachelor of
Science in nursing program, and an eight percent attrition
rate [18]. The weaknesses of this study [18] are that it does
not have a comparison group, and that it is limited to a

Fig. 1 PRISMA flow diagram of the literature search for the review
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small specific population, which makes it difficult to ex-
trapolate the results to international students in general.
The study showing high success rates for accelerated

international students was performed in Australia [19].
This study had a sample of 61, and 52 students were
international students who spoke a language other than
English at home, and scored at the lower end on a lan-
guage acculturation scale [19]. However, these students
performed better academically (Grade Point Average,
GPA) at the end of first semester, than nursing students
undertaking the traditional course at the same univer-
sity. The authors acknowledged that a weakness of their
study was that the international/accelerated and trad-
itional courses were not equivalent, with the traditional
course having more written assignments in the first year
and this may have biased the results in favour of the
international students [19].
The study showing high attrition rates/low success

rates, evaluated an accelerated program attended by 20
international nursing students (all from Asian countries)
in an Australian university [20]. This program was de-
vised to address some of the problems facing students

studying in a foreign country, namely English language
proficiency, cultural and communication difference and
unfamiliarity of the health care system [20]. However,
only 14 students progressed to second semester, which
is success rate of 70 % in first semester. Four of the stu-
dents who failed did not re-enrol, giving an attrition rate
of 20 % [20]. The major weaknesses of this study [20]
were that there was a low sample size and that there was
no comparison to outcomes for traditional students.

Graduate students
Graduate students given accelerated entry into nursing
courses, are students who have previously graduated from
university in a non-nursing course, and are studying in
their native country. All of the studies of the attrition rates
of graduate students have been undertaken in the USA
(Table 2), and the majority of studies of success of gradu-
ates (8 of 11) have been performed in the USA (Tables 2
and 3). The majority of these studies have shown that the
attrition and success of graduate students is better or
similar to that of traditional students.
For attrition rates, six separate studies describing at-

trition rates of graduate students from accelerated pro-
grams were identified (Table 2; 21–27). Four of these
studies had the strength of comparing the attrition
rates of graduate students from accelerated programs
with those of students completing a traditional nursing
course, with three studies suggesting the attrition rates
were lower (less than 15 %) [21–23] and one study sug-
gesting they were the same as the traditional nursing
course (10–12 %) [24, 25].
One of two other studies gave the attrition rate as be-

ing 12 % for graduates, but had the weakness of not

Table 1 Attrition and/or success rates of international students
entering BNursing course as accelerated students

Country Subjects Attrition and/or success
rates

Reference

US 37 Saudi Arabian citizens
with proficiency in English

8 % attrition and 92 %
success

[18]

Australia 52 of 61 students who
spoke a language other
than English at home

Higher GPA at the end
of first semester than
traditional students

[19]

Australia 20 students from Asian
countries

20 % attrition and 70 %
success

[20]

Table 2 Attrition rates (and success rates, if given) of graduates entering BNursing courses as accelerated students

Country Subjects Attrition and success rates Reference/s

US Compared attrition and success rates from 13 month accelerated
second-degree nursing program (226 students) with separate
traditional program over five year period (204 students).

Attrition rates, 3 % for graduates, 6-7 % attrition rate for
traditional students. The NCLEX pass rates were higher
for accelerated than the traditional students.

[21]

US Measured attrition rates and performance of 363 graduates in
accelerated program over 5 years

Attrition rates of about 14 % for second degree students
and of the remaining students 88 % passed NCLEX on first
attempt. Compared with 22 % attrition rate for traditional
students.

[22]

US Between 157 and 168 applicants were interviewed per year
for accelerated entry over four years, and between 11 and
14 were denied entry

Attrition rates of students in the accelerated program was
10–15 %; averaged 20 to 30 % for traditional students

[23]

US Initially compared graduated (71) in accelerated second-degree
nursing program with traditional program (76 students) over six
year period. Subsequent study of further 81 graduates.

Attrition rates of about 10 % from both courses. Passing
rates for the NCLEX-RN were 84 and 85 %.

[24, 25]

US Compared attrition and success rates from 13 month accelerated
second-degree nursing program (52 graduates) with a traditional
program (172 students).

Attrition rates, 12 % for graduates, not given for traditional
students. Passing rates were similar in the courses (~90 %)
and in NCLEX.

[26]

US 39 graduate students over 2 years Graduation rates (combined attrition and success) rates of 29
and 50 % in 1st and 2nd years, respectively. Commented that
this was much higher than for the traditional program.

[27]
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giving attrition rates for traditional students [26], and
thus it is not possible to say whether this attrition rate
was with respect to traditional students. The other study
was of 39 students did not report on attrition, but re-
ported on graduation on time, which was the combin-
ation attrition and success, and stated that 29 to 50 %
did not graduate on time. The authors commented that
this was a much lower rate than from the traditional
program. However, this study also reported that a high
percentage of these students were continuing in the
program [27]. As these students may have graduated
eventually, graduation time is not a measure of attrition.
The other weaknesses of this study [27] were a small
sample size, and there was no direct comparison with
traditional students.
Four of the six studies reporting low attrition rates for

graduate students also reported NCLEX-RN success rate,
and had the strength of comparing these rates to those
of traditional students [Table 2]. Three of these reported
high success rates of accelerated graduate students in
the NCLEX-RN ([21, 22, 24]; Table 2), and one reported
similar success in the NCLEX-RN for accelerated and
traditional students ([26]; Table 2).
In addition, seven other studies describing the success

(but not the attrition) of accelerated graduate students
were identified, and the success data is given in Table 3
[28–34]. These seven studies have used either internal
grading or the NCLEX-RN as a measure of success, and
have the strength of comparing the success of acceler-
ated graduate to traditional students.
Combining the studies measuring success from in-

ternal grading in Table 2 [21, 22, 24–26] and Table 3
[28, 29, 31, 32], we show that accelerated graduate stu-
dents do as well as traditional students in Australia [28]
and Canada [29] or better than traditional students in
the USA [28, 29, 31, 32]. Studies reporting pass rates at
NCLEX-RN in the USA also report the graduates do
similarly [24, 26, 30, 33] or better [21, 22, 34] than the
traditional students.

Non-university graduate students
Non-university graduate students are students, who have
not graduated from a university with a degree, but have
either studied nursing to a diploma or associate-degree
level, but not to degree level. Alternatively, non-university
graduate students can be students who have work experi-
ence in a nursing area which is considered equivalent to
study to a non-degree level. These non-university graduate
accelerated students are studying in their native country.
A search of the literature revealed only three studies

reporting the attrition rates for diploma students acceler-
ated into a degree nursing program. Two of these were
Australian studies and one of these was a Canadian study,
and all report higher attrition rates for accelerated stu-
dents. One of these studies, completed in Western
Australia, was weakened by the fact that the 112 acceler-
ated students were rural and studying externally, but they
were compared to the internal traditional students [35]. To
be enrolled, the accelerated students had to have one years’
experience as an enrolled nurse, and 91 % had college or
hospital-based qualifications [35]. The students were re-
quired to attend a two week orientation program and then
a two year course [35]. The attrition rates, from the accel-
erated external and traditional internal courses were com-
pared, and were 26 % from the accelerated student course
compared to a 17 % from the traditional program [35].
The authors noted that the higher attrition rate for the ex-
ternal cohort was consistent with the literature relating to
external courses and online learning [35]. They also sug-
gested that a difference in the mentor/s for the courses
may have contributed to bias in attrition rate, as the in-
ternal traditional students were more satisfied with their
mentor/s than the external accelerated students [35]. Be-
cause of the different modes of delivery in this study and
different mentors, it is difficult to determine whether the
differences in academic background contributed to the
greater attrition of the non-graduates.
At a university in Queensland, diploma students were

accelerated into the second year of a degree program at

Table 3 Success rates of graduates entering BNursing courses as accelerated students (data not given in Table 2)

Country Subjects Success

Australia 130 traditional students and 34 accelerated students Internal grades were not significantly different between these groups [28]

Canada 87 traditional and 16 accelerated students Overall internal grades were not significantly different [29]

US 46 traditional students and 48 graduate accelerated
students

Accelerated students had higher marks internally. None of the traditional
students failed the NCLEX-RN, but two of the accelerated students did

[30]

US 32 traditional students and 29 graduate accelerated
students

In internal examinations, the accelerated students performed significantly
better than the traditional students

[31]

Australia 471 traditional students and 259 graduate students
including 84 international students

The graduate accelerated students obtained higher internal marks than the
traditional students

[32]

US 33 traditional students and 40 graduate accelerated
students

Five of the traditional group failed the NCLEX the first time, compared to 3
from the accelerated student group, and this was not significantly different

[33]

US 29 traditional and 27 graduate accelerated students Accelerated students had a 90 % passing rate in the NCLEX-RN, compared
to 70 % of the traditional students

[34]
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the northern small campus, by joining in with the sec-
ond year of a traditional program, with no preparation
[12]. A third of the 33 diploma students, who were ac-
celerated into the second year of a traditional nursing
course, withdrew from the science units and left the uni-
versity [12]. In contrast, the attrition rate for the 28 trad-
itional students in the same course was less than 3 %
[12]. The strength of this study [12] was that it is a dir-
ect comparison of diploma and traditional students, but
a weakness was that it has a low sample size.
The most recent study of accelerated diploma students

was from Canada, and was of 432 diploma students,
who undertook a bridging program, which they were
given credit for when entering the Bachelor of Science
in Nursing program [36]. In this cohort, 85 students for-
mally withdrew (~20 %), and a further 45 discontinued
enrolment (~10 %) [36]. The major weakness of this
study [36] was that there is no direct comparison to the
traditional students.

Discussion
International students
There are major limitations to the three studies with inter-
national students, which may contribute to the variable
and inconclusive results for success and retention rates in
this population. Thus, the study of Saudi Arabian citizens
[18] showing high success and low attrition did not have a
comparison to traditional students, and we cannot be
certain that the attrition/success rates were better than
the traditional students. Consequently, studies with com-
parisons to traditional students are necessary to confirm,
or otherwise, these findings to date of the attrition and
success rates of accelerated Saudi Arabian students. The
other two studies of international accelerated students
were undertaken in Australia, and do have a comparison
to traditional students, which gives them a higher level of
proof. However, in one of the studies, the comparison to
the traditional students is not a direct comparison, and
this is a limitation. Given the limitations of these studies,
it is perhaps not surprising that there are mixed results
with one showing low success rates for the international
students [20] and the other showing better success than
the traditional students [19].
Another major limitation of all three studies [18–20]

is that they have small cohorts of international students:
37, 52 and 20, respectively. This suggests that further
and larger studies need to be undertaken to determine
the attrition and success of international students as
accelerated students in nursing degrees. Furthermore, as
international students study as accelerated students in
other countries (e.g., Canada, UK), which may have dif-
ferent curricula to the USA or Australian courses, the
attrition and success of the international students in
these countries need to be evaluated.

Graduate students
There is strong evidence that graduate students entering
Bachelor of Nursing (BNursing) courses as accelerated
students have similar or better outcomes in attrition and
success rates as traditional students. At the present time,
graduates entering accelerated programs in USA univer-
sities perform as well as or better than traditional stu-
dents. In the USA, science is a prerequisite for accelerated
graduate nursing programs with bridging/pre-requisite
courses being offered for students who do not hold the
necessary entry science requirements [7]. Thus, it seems
likely that the present accelerated graduate students in the
US studies may have the necessary science requirements
to succeed in accelerated programs. Indeed, four studies
with low attrition (less than 14 %) stated that graduates
were required to have a background in anatomy, physi-
ology and microbiology [21, 22, 24–26].
In Australia, there is not a national requirement, for the

graduate students to have a background in science to be
accelerated. The two small studies, which suggested that
graduate students do as well as the traditional students,
did not disclose whether the students had a background
in science [28, 30]. Further larger studies are needed to de-
termine whether graduate students have similar attrition
and success to traditional students in Australia, and it
would also be of interest to know whether having a sci-
ence background was a factor in this. At present, we do
not know whether graduate students are as successful as
accelerated nursing students in countries, other than the
USA and Australia, and this needs to be evaluated.
A recent integrative literature review considered out-

come measures, including academic outcomes, for grad-
uates accelerated into nursing, only included 3 academic
outcomes studies; 26, 31, 33, which were all performed
in the USA [36]. The present systematic review includes
these 3 studies, and includes 5 further academic out-
come (success) studies in the USA; 21, 22, 24/25, 28, 30,
34, and two from Australia [28, 32] and one from
Canada [29]. The difference is mainly due to the integra-
tive review only including studies from the last six years
[37], whereas this systematic review was from 1994, and
five of the studies were published between 1994 and
2008; 24/25, 28, 29, 30, 34. There are three recent stud-
ies in our systematic review that were not included in
the integrative review; 21, 22, 32.
The integrative review showed that in the academic

outcome studies they considered (26, 31, 33), the gradu-
ate students, who had been accelerated, had similar or
better success rates to the traditional students [37], and
we have confirmed this. The integrative review suggested
that the findings from these studies should be treated
with caution, as there were methodological limitations
to the three studies [37]. With the addition of eight further
studies in our systematic review, it shows that despite
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methodological limitations in some studies, it is a consist-
ent finding that graduates accelerated into nursing have
similar or better success rates than traditional students.

Non-university graduate students
Although the studies of non-university graduate students
are few, and they have weaknesses, they are consistent in
finding poor outcomes in BNursing courses for this popu-
lation. Thus, only two Australian studies and one Canadian
study have reported on attrition rates for diploma students,
they have all indicated that they are higher than for trad-
itional students [12, 35, 36]. A weakness is that only one of
these studies had a direct comparison to traditional stu-
dents, but the same study was limited by a small cohort
[12]. Collectively these studies show that interventions may
be required to improve the attrition and success of diploma
students accelerated into nursing degrees. As attrition and
success have not been reported for diploma or associate
degree students or their equivalents in countries other than
Australia and Canada, it is not known how these students
fare as accelerated students, and this needs to be assessed.

Conclusions
The paucity of information available makes it unclear as
to the attrition and/or success of international accelerated
students in accelerated programs. The information we
have for graduate accelerated students, suggests that ac-
celerated programs are working reasonably well for the
university graduates. Only a few studies have been under-
taken with non-university graduate students, and these
studies suggest that these students have high attrition and
low success in accelerated nursing programs.

Availability of data and materials section
Data supporting our findings can be found by using our lit-
erature search methods or directly from us by application.

Abbreviations
BNursing: Bachelor of Nursing; ESL: english-as-a-second language; GPA: grade
point average; NCLEX-RN: National Council Licensure Examination for
Registered Nurses; UK: United Kingdom; USA: United States of America.

Competing interests
The authors declare that they have no competing interests.

Authors’ contributions
Both SD and SS have made substantial contributions to the conception and
design and analysis and interpretation of data, have been drafting the manuscript
and revising it critically for important intellectual content, have given final
approval of the version to be published, and agree to be accountable for
all aspects of the work in ensuring the questions related to the accuracy
of any part of the work are appropriately investigated and resolved. Both
authors read and approved the final manuscript.

Funding
There was no funding of this review.

Received: 2 June 2015 Accepted: 4 April 2016

References
1. Janiszewski GH. The nursing shortage in the United States of America: an

integrative review of the literature. J Adv Nurs. 2003;43:335–43.
2. Heath P. Commonwealth of Australia: National Review of Nursing Education.

Canberra: ACT; 2002. file:///C:/Users/Doggrell/Downloads/Report%20(1).pdf.
Accessed 18 Mar 2015.

3. Duffield C, O’Brien-Pallas L. The nursing workforce in Canada and Australia:
two sides of the same coin. Aust Health Rev. 2002;25:136–44.

4. Frijters P, Shields MA, Price SW. Investigating the quitting decision of nurses:
panel data evidence from the British National Health Service. Health Econ.
2007;16:57–73.

5. Doiron D, Hall J, Jones G. Is there a crisis in nursing retention in New
South Wales? Australia and New Zealand Health Policy 5(19). http://
www.anzhealthpolicy.com/content/5/1/19. Accessed 7 Apr 2016.

6. Gilliss CL, Powell DL, Carter B. Recruiting and retaining a diverse workforce
in nursing: from evidence to best practices to policy. Policy Polit Nurs Pract.
2010;11:294–301.

7. American Association of Colleges of Nursing. Accelerated programs: the fast
track to careers in nursing. http://www.aacn.nche.edu/publications/issue-
bulletin-accelerated-programs. Accessed 7 Apr 2016

8. Canadian Association of Schools of Nursing. Fast Track/Accelerated BACC
Programs. http://www.casn.ca/education/fast-trackaccelerated-bacc-programs/.
Accessed 7 Apr 2016.

9. TARGETjobs. Graduate entry into nursing: your training options. https://targetjobs.
co.uk/career-sectors/healthcare/289537-graduate-entry-into-nursing-your-training-
options. Accessed 7 Apr 2016.

10. Cameron J, Roxburgh M, Taylor J, Lauder W. Why students leave in the UK:
an integrative review of the international research literature. J Clin Nurs.
2010;20:1086–96.

11. Pitt V, Powis D, Levett-Jones T, Hunter S. Factors influencing nursing students’
academic and clinical performance and attrition: an integrative literature
review. Nurse Educ Today. 2012;32:903–13.

12. Polkinghorne A, Doggrell SA. Using the factors that have a positive impact
on the retention of low socioeconomic students to prepare accelerated
enrolled nurses for the science units of a nursing degree. A Practice Report.
Int J FYHE. 2015;6:187–94.

13. Schaffer S, Doggrell SA, Dallemagne C. Transferring a successful strategy for
supporting accelerated nursing students from a small to a large cohort.
2013. http://www.fyhe.com.au/past_papers/papers12/Papers/7F.pdf.
Accessed 7 Apr 2016.

14. Australian Government: Understanding TAFE. http://www.studyinaustralia.
gov.au/. Accessed 7 Apr 2016.

15. Nursing Education in the Tertiary Sector (Aotearoa NZ). Nursing Education in NZ.
http://nurseducation.org.nz/Nursing-Education-in-NZ. Accessed 7 Apr 2016.

16. United States Department of Labour. licensed practical nurse or licensed
vocation nurses degrees. http://www.bls.gov/ooh/healthcare/licensed-
practical-and-licensed-vocational-nurses.htm. Accessed 7 Apr 2017.

17. Royal College of Nursing: Become a nurse. http://www.rcn.org.uk/
professional-development/become-a-nurse. Accessed 7 Apr 2016.

18. Carty RM, Faan MM, Al-Zayyer W, Kowitlawakul Y, Arietti L. Predictors of
success for Saudi Arabian students enrolled in an accelerated baccalaureate
degree program in nursing in the United States. J Prof Nurs. 2007;23:301–8.

19. Koch J, Salamonson Y, Rolley JX, Davidson PM. Learning preference as a
predictor of academic performance in first year accelerated graduate
entry nursing students: a prospective follow-up study. Nurse Educ Today.
2011;31:611–6.

20. Siebold C, Rolls C, Campbell M. Nurses on the move: evaluation of a
program to assist international students undertaking an accelerated
Bachelor of Nursing program. Contemp Nurse. 2007;25:63–71.

21. Shiber SM. A nursing education model for second-degree students. Nurs
Educ Perspect. 2013;24:135–8.

22. Penprase B, Harris M, Qu X. Academic success. Which factors contribute
significantly to NCLEX-RN success form ASDN students? J Nurs Educ Pract.
2013;3:1–8.

23. Rosenberg L, Perraud S, Willis L. The value of admission interviews in
selecting accelerated second-degree baccalaureate nursing students.
J Nurs Educ. 2007;46:413–6.

24. Seldomridge LA, DiBartolo MC. A profile of accelerated second bachelor’s
degree nursing students. Nurse Educ. 2005;30:65–8.

25. Seldomridge LA, DiBartolo MC. The changing face of accelerated second
bachelor’s degree students. Nurse Educ. 2007;32:240–5.

Doggrell and Schaffer BMC Nursing  (2016) 15:24 Page 7 of 8

http://www.anzhealthpolicy.com/content/5/1/19
http://www.anzhealthpolicy.com/content/5/1/19
http://www.aacn.nche.edu/publications/issue-bulletin-accelerated-programs
http://www.aacn.nche.edu/publications/issue-bulletin-accelerated-programs
http://www.casn.ca/education/fast-trackaccelerated-bacc-programs/
https://targetjobs.co.uk/career-sectors/healthcare/289537-graduate-entry-into-nursing-your-training-options
https://targetjobs.co.uk/career-sectors/healthcare/289537-graduate-entry-into-nursing-your-training-options
https://targetjobs.co.uk/career-sectors/healthcare/289537-graduate-entry-into-nursing-your-training-options
http://www.fyhe.com.au/past_papers/papers12/Papers/7F.pdf
http://www.studyinaustralia.gov.au/
http://www.studyinaustralia.gov.au/
http://nurseducation.org.nz/Nursing-Education-in-NZ
http://www.bls.gov/ooh/healthcare/licensed-practical-and-licensed-vocational-nurses.htm
http://www.bls.gov/ooh/healthcare/licensed-practical-and-licensed-vocational-nurses.htm
http://www.rcn.org.uk/professional-development/become-a-nurse
http://www.rcn.org.uk/professional-development/become-a-nurse


26. Bentley R. Comparison of traditional and accelerated baccalaureate nursing
graduates. Nurse Educ. 2006;31:79–83.

27. Rouse SM, Rooda LA. Factors for attrition in an accelerated baccalaureate
nursing program. J Nurs Educ. 2010;49:359–62.

28. Duke M. On the fast track. Speeding nurses into the future: a two-year
Bachelor of Nursing for graduates of other disciplines. Collegian. 2001;8:15–8.

29. O’Mara L, Byrne C, Down W. Fast-tracking in baccalaureate nursing
education: one Canadian response to students with advanced standing.
Nurse Educ Today. 1996;16:108–14.

30. Youssef FA, Goodrich N. Accelerated versus traditional nursing students:
a comparison of stress, critical thinking ability and performance. Int J Nurs
Stud. 1996;33:76–8.

31. Korvick LM, Wisener LK, Loftis L, Williamson ML. Comparing the academic
performance of students in traditional and second-degree baccalaureate
programs. J Nurs Educ. 2008;47:139–41.

32. Everett B, Salamonson Y, Trajkovski S, Fernandez R. Demographic and
academic-related differences between standard-entry and graduate-entry
nursing students: a prospective correlational study. Nurse Educ Today.
2013;33:709–13.

33. Aktan NM, Bareford CG, Bliss JB, Connolly K, DeYoung S, Lancellotti Sullivan
K, Young T. Comparison of outcomes in a traditional versus accelerated
nursing curriculum. Int J Nurs Educ Scholarsh. 2009;6:1–11.

34. McDonald WK. Comparison of performance of students in an accelerated
baccalaureate nursing program for college graduates and a traditional
nursing program. J Nurs Educ. 1995;34:123–7.

35. Rapely P, Davidson L, Nathan P, Dhaliwal SS. Enrolled nurse to registered
nurse: Is there a link between initial educational preparation and course
completion? Nurse Educ Today. 2008;28:115–9.

36. Coffey S, Lindsay GM, Cochrane M, Cummings K, MacDonald K, Mairs S,
Sproul S, Bouchard S, Lulat Z, Salamat N, Bell R. Making the grade through
the front door: evaluation and innovation in a registered practical nurse to
bachelor of science in nursing program.
J Educ Training Studies. 2016;4:32–8.

37. Payne LK, Mullen P. Outcome measures for traditional and accelerated
nursing graduates: an integrative literature review. Nurs Educ Perspect.
2014;35:238–43.

•  We accept pre-submission inquiries 

•  Our selector tool helps you to find the most relevant journal

•  We provide round the clock customer support 

•  Convenient online submission

•  Thorough peer review

•  Inclusion in PubMed and all major indexing services 

•  Maximum visibility for your research

Submit your manuscript at
www.biomedcentral.com/submit

Submit your next manuscript to BioMed Central 
and we will help you at every step:

Doggrell and Schaffer BMC Nursing  (2016) 15:24 Page 8 of 8


	Abstract
	Background
	Methods
	Results
	Conclusions

	Background
	Methods
	Results
	International students
	Graduate students
	Non-university graduate students

	Discussion
	International students
	Graduate students
	Non-university graduate students

	Conclusions
	Availability of data and materials section
	Abbreviations

	Competing interests
	Authors’ contributions
	Funding
	References



